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PRINCIPAL COMMENTS 
As principal of Janet Berry Elementary School, I am presenting the Wisconsin School Counseling Program Accountability Report 
(WSCPAR). Janet Berry takes pride in the integral role the School Counseling Program (SCP) has within the school setting. At the 
elementary level, the SCP is aligned to the Appleton Area School District (AASD) School Counseling Scope and Sequence, the 
Wisconsin Comprehensive School Counseling Model (WCSCM) and the American School Counseling Association (ASCA) stand-
ards to ensure each students academic, personal/social, and career needs are addressed and supported through the SCP. 
 
The school counselor plays a key role on many teams, committees, as well as student groups within the school including: Positive 
Behavior Intervention and Support (PBIS), the Pupil Services team, Check-in/Check-out (CICO) process, Social Academic Interven-
tion Groups (SAIG), Collaborative Culture Committee, Kimberly Clark/Big Brothers, Big Sisters Mentoring Program, Character 
Crew, Peer Helpers, and Peer Ambassadors.  
 
I would like to outline three specific examples that the school counselor has done to impact student growth and the overall school 
climate. First, the school counselor introduced and implemented the Zones of Regulation throughout the school year with our kinder-
garten students. Our kindergarten supports an inclusive program where students who have emotional, sensory, and social needs are 
included in the main classroom. This program included the involvement and follow up of the classroom and special education staff 
to be effective. This foundation will then be built on during the consecutive school year. Next, the school counselor built on an exist-
ing community partnership with Kimberly Clark and Big Brothers, Big Sisters by continuing to facilitate the mentoring program 
where students identified and were paired with employees over the course of the school year. In addition to this mentoring program, 
the school counselor began the planning for a staff based mentoring program to be used during the current and consecutive school 
year. The identification process included facilitating a school wide Depending On Teachers and Staff (DOTS) identification process 
to find those students who are least connected to school and are also achieving academically below grade level. Lastly, the school 
counselor implemented a character education program which included classroom lessons, school-wide communication via an-
nouncements and character skits, and in-depth involvement with our building PBIS team. In addition to these examples, there are 
many, many other positive contributions that our school counselor made that had a significant impact on student behavior and the 
overall culture within the school setting. 

SCHOOL CLIMATE AND SAFETY 
 
The expectations at Janet Berry include being responsible, being respectful, and being safe.  The school counselor supports the 
PBIS framework throughout the school community, during classroom lessons, as well as when meeting with students during small 
group or on an individual basis. Through the PBIS committee, the school counselor assists in tracking and monitoring student 
ODRs in the form of both majors (sent home to parents) and minors (documented evidence).  This data is reviewed by the PBIS 
committee monthly and reviewed during CICO meetings based on student specific criteria. 
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This graph to the left indicates the number of 
students in grades K-6 that received ODRs, 
both major and minors during the 2014-2015 
school year as well as during the 2015-2016 
school year. The data indicates that there was 
one more student that received a major ODR 
during the 2015-2016 school year compared to 
the previous year and seven students that re-
ceived minor ODRs during the 2015-2016 
school year compared to zero during the 2014-
2015 school year. The school counselor met 
with individual students receiving more than 
three major ODRs in a month’s time span dur-
ing the 2015-2016 school year. Students that 
received major ODRs for similar behaviors 
were also seen by the school counselor during 
SAIG time. Though there was no improvement 
in the overall number of major and/or minor 
ODRs based on the K-6 data, students in the 
SAIG groups did reduce the number of major 
and minor ODRs.  



STUDENT RESULTS 
As part of the SCP, data is used to track student growth and progress as well as effectiveness of programming in the three 
counseling domains: academic, personal/social, and career. The school counselor utilizes both ASCA and WCSCM standards 
when providing instruction to whole group, small group, and/or when delivering individual counseling to students. 

Academic 
ASCA A:A2.1 Apply time-management and task-management skills,  A:A3.4 Demonstrate dependability, productivity and initiative  
WCSCM A1: Demonstrate an understanding of and responsibility for self as a learner.   
The school counselor met monthly with the principal and the school 
social worker to track attendance concerns for students in kindergar-
ten through sixth grade. It was noted after the first two months of 
school, 15 students missed five or more days of school. This group 
of targeted students were tracked throughout the year. Letters were 
sent home to parents, school counselor met with each student indi-
vidually, and some students were assigned a staff mentor in hopes to 
increase school engagement and ensure the student felt supported at 
school. The graph to the right indicates the number of targeted stu-
dents that continued to have five or more absences over a two month 
time frame. The data was collected at the beginning of the year, mid-
year, and end of the school year. The results show that there was a 
significant decrease of the number of students that were absent five 
or more days in the first two months of school compared to the num-
ber of students having five or more absences during the last two 
months of school.  

 
 

Personal/Social 
ASCA D.4.1.2 Identify and express feelings appropriately, D.4.1.3 Practice self -control 
WCSCM D1:Acquire and demonstrate self-awareness and self-acceptance as it relates to understanding oneself , D2: Acquire and 
demonstrate acceptable interpersonal skills as it relates to understanding oneself and others  
The school counselor identified 12 kindergarten students in the fall 
of the 2015-2016 school year that had difficulty with self-awareness 
and emotional regulation skills resulting in 14 ODRs written out to 
this group of students during the first two months of school. The 
school counselor worked with teachers from the three kindergarten 
classrooms to determine a plan to address the needs. Five students 
were placed on classroom-based behavioral sheets, three students 
moved to the CICO process and the other four students did not re-
quire an additional level of daily support and feedback. All 12 stu-
dents attended SAIG in small groups of four. Out of the initial 12 
students, one student was referred for additional services beyond 
what the regular education environment could provide. The number 
of ODR’s for this group of students significantly decreased since the 
fall from 14 total, to 7 at mid-year, and only 2 during the last two 
months of the school year. This collection of data was essential to 
determine how best to support specific student’s needs. 

 

School Counseling Program Goal #1 
By the Spring of the 2016-2017 school year, the percentage of 
Hispanic Students will increase their overall attendance to 93%  
(compared to 89.85% at the end of the 2015-2016 school year 
data displayed below). The school counselor will meet with iden-
tified students monthly to determine necessary supports and 
needs to ensure student success.  
 
 

School Counseling Program Goal #2 
By the Spring of the 2016-2017 school year, the number of office 
discipline referrals for physical aggression with current 1st grade 
students (data represents this group last year as kindergarten), 
will decrease by 30%. The school counselor will continue to 
teach Zones of Regulation to students during whole group class-
room instruction, re-teach students in small group, and provide 
staff with supports and tools to assist students with emotional 
regulation.  


